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 The study aims to analyze drama excerpts as a tool in teaching speaking for 
Junior High School at the University of Saint Anthony. It also aims to 
determine the following: 1. Speaking ability, of the students before 
exposure on drama excerpt 2. The speaking ability after exposure on drama 
excerpt 3. The observed improvement among students along with body 
language, eye contact, introduction and closure, pacing, poise, and voice. 4. 
Develop Oral communication guide for effective speaking material based on 
the findings of the study. A descriptive survey is used as a method of this 
study. The study population consisted of 10 students from 7th-grade 
students at Saint Anthony University in the Philippines. Based from the 
findings of the study, found that the respondents were able to perform the 
conversation in the drama excerpt (because English is the medium of 
instruction in the Philippines, the result is higher, due to the interventions 
of a treatment given by the subject teacher on the correct and proper way of 
delivery and dialogue on drama excerpt, and there is a significant 
improvement observed to the students after the exposure to drama excerpt. 
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A. INTRODUCTION 
The dynamics of the life of the global community that started from the presence of free trade, 
the increasing number of foreign companies in Indonesia led to the use of International 
communication like English has become widespread and with the demands of the 21st century, it 
becomes a must to master English to cope with this globalized era (for education, tourism, 
economic, etc. (Ariyanti, 2016). Thus, the need for innovation in English Language Teaching 
(ELT). 
Mastery of speaking skills in English is a priority for many second or foreign language 
students (Widiati & Cahyono, 2006). As a result, students often evaluate their success in learning 
languages and the effectiveness of their English language courses based on how well they feel 
they have improved in their spoken language skills. In other words, speaking is the only 
noticeable proficiency that someone will be evaluated in real-life communication (Nugroho, 
2018). What the students need in a target language is the skill to use the language in acts of 
communication, because speaking is a very complex and different skill to learn especially by 
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foreign language students(Spielmann & Radnofsky, 2001). In other words, learning to speak a 
foreign language will be facilitated when students are active to communicate because there is a 
proverb that says that we learn to read by reading and we learn to speak by speaking(Natarova, 
2011; Umar, 2018). Speaking is a language skill or means of communication in which one can 
express his/her idea, feeling and information to others orally(Apriyanto & Anum, 2018). 
Speaking skill needs direct interactions, in which someone speaks to someone directly.  
The way someone speaks can create judgment and impression toward his/her speaking 
ability that might lead to the judgment of someone's overall performance. Oral skills are rarely 
ignored in EFL/ESL courses (witnessing the many conversations and other talking course books 
on the market) although the best way to approach teaching oral skills has long been the focus of 
methodological debates (Febriyanti, 2011). Teachers and textbooks use a variety of approaches, 
ranging from direct approaches that focus on specific features of oral interactions. (e.g. taking 
turns, topic management, questioning strategies) to indirect approaches that create conditions 
for oral interactions through group work, work assignments and other strategies (Radic-Bojanic 
& Topalov, 2016). 
In the Philippine Educational System, students who graduate from the primary level 
automatically enroll in junior high school, which covers four years from grades 7 to 10. This 
level is now mandatory and free for all students attending public schools. There are two main 
types of secondary schools: public high schools, which register more than 90 percent of all junior 
high school students, and vocational high schools. Besides, some private secondary schools have 
competitive entry requirements based on the entrance examination. Enter science schools, art 
schools, and schools with special curricular programs also with competitive exams sometimes 
including interviews, and auditions.   
In contrast to the Philippines, in Indonesia, the implementation of English lectures that are 
already underway still emphasizes the ability of English in general rather than English for 
Specific Purposes. The available English lectures are relatively the same as the English material 
in other majors. Besides, the English material provided is Passive English rather than Active 
English so this is still not under Learner's Needs. English learning should include English 
knowledge and skills to support students' ability to teach in the classroom. 
By this explanation, it is necessary to make changes from the General English into English for 
Specific Purposes. Besides, it is also necessary to make changes to lecture strategies that are 
Passive English to Active English through drama strategies or techniques as one solution that 
can answer the above problems. Furthermore, Theory on Dramatization by Janudom & 
Wasanasomsithi (2009) state that drama is a powerful tool to develop self-confidence in 
children: “Many students thought that learning through the integration of these two techniques 
made the lessons more interesting and more enjoyable, as one of the students stated: “This class 
is different from other classes. It is moreinteresting” and another added, “It seems everyone enjoys 
learning, andthat makes me enjoy it, too.” Furthermore, students commented that learning 
through these techniques made them feel more confident to apply their language skills, 
especially to express themselves.” 
Talking through drama learning will be more effective than speaking language skills can 
express ideas to be able to communicate especially through drama(Barbee, 2010). Drama is 
suitable for different student learning styles. Dramatization is attractive to all types of students. 
We receive and process information in different ways; the main thing is through our vision, 
hearing, and physical body. One of these channels tends to be dominant in each of us. When 
students dramatize, they use all the channels, and each student will draw on the most suitable 
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for him. This means that all students in the class will be actively involved in activities, and 
language will "enter" through the channels that are most suitable for each of them, therefore 
learning to exist when they are doing or performing.The theory of speaking and dramatization is 
interrelated with the researcher's theory learning by Doing simply because performing drama 
excerpt through speaking by a group of students is already evidence of learning by Doing. 
The reason the researchers took this title is that drama can be effective in developing English 
language skills spoken by students who speak English (Nihal, 2010). Drama can increase student 
motivation in learning English, reduce anxiety and improve mastery of English, especially 
speaking (Sapuan et al., 2012). Through drama, students can gain greater experience in using 
English. Furthermore, for Drama students who work in groups, they work as a team that must 
help each of the others. Some students are smarter than others. While some are more talented in 
learning English, some students are friendly, communicative, extroverted, while others are 
embarrassed, with introverts who are interested. In drama, everything that can be found and 
socialized by students of this type. Counterbalances the strength of each other and the lack of 
learners of English. Hopefully, we can build students' confidence because they do not work alone. 
Then, in the drama, each student gets the role to speak. The teacher will provide the manuscript 
and give students some exercises at home, so students are expected to speak English. 
B. METHODS 
The researcher utilized the descriptive qualitative method. According to Hancock, qualitative 
research is concerned with developing explanations of social phenomena. (Elliott & Timulak, 
2015). It aims to help the researcher to understand the social world and why things are the way 
they are. Hancock believes that it is concerned with the social aspects of the world and seeks to 
answer questions about 1) Why people behave the way they do, 2) How opinions and attitudes 
are formed. 3) How people are affected by the events that go on around them. 4) How and why 
cultures and practices have developed in the way they have. 
The study used a descriptive survey method. A descriptive survey is any studies that 
gathered data on the characteristics and views of informants about the nature of language 
learning through the use of oral interviews or written questionnaires (Silverman, 2013). Miles, 
Huberman, & Saldana (2014) added that the term "surveys" more narrowly as written 
questionnaires. He does so for two reasons. First, surveys are often thought of as exclusively 
written questionnaires, and secondly, the design and data analysis of interviews are generally 
quite different from surveys. The research will be used the first surveys as exclusively written 
questionnaires. 
1. Subject 
The subjects of this study are the grade 7 students at the University of Saint Anthony in the 
Philippines. 10 students performed the drama excerpt, they were identified by the subject 
teacher using the fishbowl technique. 
2. Collection of Data 
The researcher prepares the drama excerpt on Romeo and Juliet identified the respondent 
by using the fishbowl technique to get a sample size of grade 7. The English subject teacher 
requested the student to performed drama excerpts and using rubrics to get the speaking ability 
of the respondent. 
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3. Data Analysis 
A scoring rubric will be used in this test to prevent bias assessment. The writer used the 
analytic one. Barkaoui (2011) exposed that analytic scoring might be more appropriately called 
analytic assessment to capture its closer association with classroom language instruction than 
with formal testing. Since the test is oral, therefore there is only an instruction. It can be 
concluded that the suitable scoring rubric for this study is the analytic one. The subject English 
teacher facilitated the scoring of the drama excerpt using rubrics.   
 
Table 1. Scoring Rubric for Drama Excerpt 
Criteria Points 
 4 3 2 1 
Body 
Language 
Movements seemed fluid 
and helped the audience 
visualize 
Made 
movements or 
gestures that 
enhanced 
articulation. 
Very little 
movement or 
descriptive 
gestures 
No movement 
or descriptive 
gestures 
Eye contact Holds the attention of 
the entire audience with 
the use of direct eye 
contact 
Consistent use of 
direct eye 
contact with the 
audience 
Displayed 
minimal eye 
contact with 
the audience 
No eye 
contact with 
the audience 
Introduction 
and closure 
The student delivers 
open and closing 
remarks that capture the 
attention of the audience 
and set the mood 
Student display 
clear 
introductory or 
closing remarks 
The student 
uses either an 
introductory 
or closing 
remark, but 
not both 
The student 
does not 
display clear 
introductory 
or closing 
remarks.  
Pacing Good use of drama and 
student meets 
apportioned time 
interval 
Delivery is 
patterned but 
does not meet 
apportioned 
time interval 
Delivery is in 
bursts and 
does not meet 
apportioned 
time interval 
Delivery is 
either too 
quick or too 
slow to meet 
apportioned 
time interval 
Poise Students display a 
relaxed, self-confident 
nature about self, with 
no mistakes. 
Makes minors 
mistakes, but 
quickly recovers 
from them; 
display 
Displays mild 
tension; has 
trouble 
recovering 
from mistakes 
Tension and 
nervousness 
is obvious; 
has trouble 
recovering 
from mistakes 
Voice The use of fluid speech 
and inflection maintains 
the interest of the 
audience. 
Satisfactory use 
of inflection, but 
does not 
consistently use 
fluid speech 
Display some 
level of 
inflection 
throughout 
the delivery 
Consistently 
uses a 
monotone 
voice 
Total     
 
Table 2.Classifying the score of students by using the following scale 
Scale Classification 
3.25 – 4.0 Excellent 
2.52 – 3.27 Very Good 
1.76 – 2.51 Good 
1.00 – 1.75 Fair 
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4. Statistical Tool 
The following tools were used in the study: 
Weighted Mean: The weighted mean is used quantify the result prior and after the exposure on 
drama excerpt 
       
   
 
          (1) 
 
Where WM is weighted mean, F is frequency of the number of responses, W is weight of the 
category of responses, and N is number of responses. Five–Point Rating Scale. The Likert-type 
scale was used in quantifying and interpreting the weighted mean for each indicator, consisting 
of the following interpretation. 
Table 3. Interpretations of Scale 
Scale Verbal Interpretations  
5 Excellent 
4 Very Good 
3 Good 
2 Fairly Good 
1 Not Good 
 
C. RESULT AND DISCUSSION 
1. Result  
This chapter presents data collected by analysis, interpretation, and conclusions related to 
the problems raised in this study, in junior high school at the University of Saint Anthony 
through. Drama excerpt is a tool in enhancing the speaking ability of the based on body language, 
eye contact, introduction and closure, pacing, poise, voice. 
 
Table 4. The Speaking Ability of the Student before the Exposure Using Drama Excerpt 
Criteria Weighted Mean Verbal Interpretation 
Body Language 2.0 Good 
Eye Contact 2.8 Very Good 
Introduction and Closure 2.8 Very Good 
Pacing 2.8 Very Good 
Poise 2.6 Very Good 
Voice 3.5 Excellent 
Average Weighted Mean 2.75 Very good 
 
Shown in Table 4 the Speaking Ability of the student before the exposure Using Drama 
Excerpt of Romeo and Juliet. The on body language has a weighted mean (WM) 2.0 and verbal 
interpretation good on eye contact has weighted mean (WM) 2.8 and verbal interpretation very 
good on Introduction and closure has weighted mean (WM) 2.8 and verbal interpretation very 
good on pacing has weighted mean (WM) 2.8 and verbal interpretation very good on poise has 
weighted mean (WM) 2.6 and verbal interpretation very good on the voice has weighted mean 
(WM) 3.5 and verbal interpretation excellent. 
It implies that the highest data before the exposure result on the speaking ability of the 
student using drama excerpt of Romeo and Juliet is from the criteria of voice used of fluid speech 
and inflection maintains the interest of the audience, students are more confident with what 
they are speaking because students are more familiar with the use of English and the medium of 
instruction used in the Junior High School student in English. 
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Further, the speaking ability of the student using drama excerpts is on poise. Minor’s 
mistakes, but quickly recovers from them display, students make mistakes in speaking is natural 
but students immediately improve in drama conversations about Romeo and Juliet. Making 
mistakes in speaking English often occurs for everyone, especially in the practice of English 
drama. 
The average weighted mean on speaking ability of the student before the exposure result of 
using drama excerpt with a weighted mean (WM) of 2.75 with a verbal interpretation of good. 
From the results junior high school students at the University of Saint Anthony spoke English, 
they had good pronunciation but for their body language, they were still embarrassed, because 
the teacher had not explained the rules for evaluating drama practice confident about her body 
language and students only talk without any intonation. 
Based on table 5 the student after the exposure result in the speaking ability of the student 
in drama excerpt in Romeo and Juliet. The criteria on body language have a weighted mean (WM) 
2.9 and verbal interpretation of good criteria on eye contact has weighted mean (WM) 3.3 and 
verbal interpretation of very good criteria on introduction and closure has weighted mean (WM) 
3.1 and verbal interpretation very good while criteria on pacing has weighted mean (WM) 3.9 
and verbal interpretation very good criteria on poise has weighted mean (WM) 3.8 and verbal 
interpretation very good criteria on Voice has weighted mean (WM) 3.9 and verbal 
interpretation excellent. The average weighted mean (AWM) is 3.45 with the verbal 
interpretation of excellent. It implies. 
From the results the junior high school students at the University of Saint Anthony easily 
understand what the teacher had explained especially the junior high school students in the 
Philippines had spoken English every day, they speak English both in the classroom and outside 
the classroom and the teacher here they almost explained all the lessons using English in the 
classroom so they were used to hearing and speaking English so they immediately understood 
what the teacher had explained. 
 
Table 5. The Speaking Ability of the Student after the Exposure Using Drama Excerpt 
Criteria Weighted Mean Verbal Interpretation 
Body Language 2.9 Good 
Eye Contact 3.3 Very Good 
Introduction and Closure 3.1 Very Good 
Pacing 3.9 Very Good 
Poise 3.8 Very Good 
Voice 3.9 Excellent 
Average Weighted Mean 3.45 Excellent 
 
The result implies that there were increases in the weighted mean of all criteria in 
portraying the drama excerpt. This is because of the Student after the Exposure Using Drama 
Excerpt use by the subject teacher explaining the proper and correct way of presenting using 
criteria on body language. Students who have practiced on the use of good drama students can 
meet predetermined time intervals because in the story or drama there are provisions of time 
and students have fulfilled it in the practice of drama Romeo and Juliet and students are 
accustomed to using fluent speech because in the Philippines the language English is a second 
language so they are accustomed to speaking English, especially they are junior high school 
students at the University of Saint Anthony. 
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As shown in table 6 the improvement observed to the students after the exposure on drama 
excerpt shows a significant increase in all indicators. 
 
Table 6. Improvements Observed to the students after the exposure on Drama Excerpt 
Indicator Weighted Mean 
Before Exposure 
Weighted after 
the exposure 
Verbal 
interpretation 
Body language 2.0 2.9 Increase 
Eye contact 2.8 3.3 Increase  
Introduction and 
closure 
2.8 3.1 Increase  
Pacing 2.8 3.9 Increase 
Poise 2.6 3.8 Increase 
Voice 3.5 3.9 Increase 
  Average 2.75 3.45 Increase 
 
This implies that treatment on the correct and proper way is dramatization was conducted 
by the English teacher that enhancer the speaking ability of the students to speak and perform 
the dialogue from the excerpt of Romeo and Juliet. The result further knows that speaking the 
English language in the Philippines is not difficult because it is the medium of instruction in all 
levels of education. 
 
2. Discussion 
Asserts, role-play or drama are used for having fun and motivating, quiet students have the 
opportunity to express themselves toward progress, the environment in the classroom and 
outside class becomes infinite, and offers opportunities for the use of language widely (CJ, 2018). 
Real situations can be created and whatever mistakes they make don't overburden them. 
Nihal (2010) further stated that role-play or drama is one of all communication methods 
that can develop students fluently in language, which promotes interaction in the classroom, and 
which increases motivation. Roleplay or drama also not only encourages students to learn with 
their peers but also increase the togetherness of teachers and students to be responsible for the 
learning process. Roleplay or drama is perhaps the most flexible method and teachers who 
immediately use role-play or drama can meet unlimited needs with effective and appropriate 
role-play training. 
This research focused on the implementation of educational drama techniques in improving 
students' speaking accuracy and fluency. The research was conducted in two cycles and each 
cycle was done in three meetings. The result of the research showed that the students' 
improvement from the first to the second cycle was improved highly. It was proved by the 
students' success obtained by the students through the test of Before the Exposure, cycle 1 and 
cycle 2, where the students' success in speaking ability test in the Before the Exposure It is 
evidenced by the success of the students obtained by the students through the Exposure of the 
Student After the Exposure Using Higher Drama Excerpt with Average 3.45 and Before the 
success of the students obtained by the students through The Speaking Ability of the Student 
smaller to Average 2.75.  
Based on the finding of the research, the researcher concluded that the educational drama 
technique improves the third-year students' accuracy and fluency in speaking significantly. 
Because the research was successful, the writer suggests the teacher uses educational drama 
techniques to teach speaking. It can make the students' interest and have good confidence when 
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they want to speak. In line with this, through the dramatics activities, students not only gain an 
understanding of grammatical structure in a context but also experiences the dynamics and 
productive use of the language to influence, control, entertain, and inform, that is, as if in real 
communicative circumstances (Sapuan et al., 2012). 
This material contains oral communication activities to help students achieve confidence 
and become effective speakers to many types of communications challenges both formal and 
informal gatherings(Romano, 1994). Each activity is designed to help participants better 
understand some facet of communications and gain expertise and proficiency in 
communication(Hanna Sundari & Dasmo, 2014). 
Thus, the activities will make participants think about communication in new and different 
ways than they ever did before. They will also find these exercises not only useful but also 
memorable. Each is time tested and ageless. Have fun presenting these activities along with the 
students. 
D. CONCLUSION AND ADVICE 
Based from the findings of the study, the following conclusions were drawn: the result of 
indicates that the respondents were able to perform the conversation in the drama excerpt 
because English is the medium of instruction in the Philippines; the result is higher, due to the 
interventions of a treatment given by the subject teacher on the correct and proper way of 
delivery is a dialogue on drama excerpt; and there is a significant improvement observed to the 
students after the exposure to drama excerpt. Furthermore, these are the recommendations of 
this paper: dramatization should be made as a teaching strategy to improve the speaking ability 
of the students; activities on speaking English should be conducted regularly in all subject 
course to achieve mastery and effective in oral communication, and the oral communication 
guide for speaking English should be used that will help students acquire better knowledge and 
understanding on oral communications. 
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